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11. Tests, testing and

11.1 The need for evaluatxorf ) | |
Te .ting and evaluating of language skills and competencies 4,
= A

inportant comnponents of language teacbln‘g% festl‘l}gfbecom'es an mtegral

part of teaching because it provides b;glin cant ;m ormation or Inpygg
' achi g # ers 1314 3 en . b

about the growth and achievement of learners’ difficulties, g

« Yies of
learning, anxiety levels, and such other feedback necessary for plean,
a programme and making mid-

course corrections. Effective teaching oy
effective testing are two sides of the same coin. '

A curriculum is what constitutes a total teaching-leary;,,
programme composed of overall aims, syllabuses, materials, methodsg and
testing- in short it provides a framework of knowledge and capabilitieg
selected to he appropriate to a particular level. The syllabus provides a
statement of purposc, means and standards against which one can check
the effectiveness of the programme and the progress made by learners,
Tests evaluate not only the progress and achievement of learners but
also the effectiveness of the teaching materials and methods used; even
tests can be evaluated to see if they do what they are supposed to do
It is useful to make some distinction between evaluation, and tests and
examinations.

Evaluation is a systematic gathering of information for purposes
of making decisions. It is the collection, analysis and interpretation of
information about any aspect of a programme of education and training
as part of a recognized process of Judging its effectiveness, its efficiency.
and any other outcomes it may have. Evaluation is defined as ‘an attempt
to understand what is going on to judge its worth and mnake decisions
about it.’

Evaluation is an activity that is not restricted to ouly education: we
do it every day, in many contexts and levels, formally and informally.
We evaluate the food we eat: we evaluate and pass judgement on

everything around us—maybe, a party that we attended, a lecture of
a TV programme or the dress that someone is wearing! We constantly
evaluate the people around us---whether someone is honest, reliable,
bossy, cunning, ete. In a way, evaluation is a natural tendenvy‘._ )

In addition, teachers must also know why they ave evaluating ?V.hd)
they are evaluating! They are not just evaluating jearners’ Pl'(fg??sf" ‘j”;
the progranuues and materials; they are also evaluating the eﬂ«»<?ﬁgy~e.14<..-. }

P ( '. oo ded to show why W
of their teaching. The following chart is intende
evaluate, '
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L he need o7
I to help us see
where we are
going and whether
it is in the right
to ~bé able to monitor  direction to see if there
the course of action is any need for mid-
hat has course cojrrection
see W
I,(:;en achieved to help us to
make better
fans for,
to find out ;:vh@fz ?uture he
ths and
our itr:zgge s lie to make our
wea ; vx;ork more
| 3 effective
0 inform ‘ Why do we evaluate?’
earners of their to collect
. il more
achieveme information

to get feed-
back from /
learners

to criticize

1o see if our
work costs

too much and
achieves too little

our own work \
tc measure
to see if the progress
to compare efforts have
the programme  peen effective
with others

One can add many more reasons for doing evaluation: it is not just
for measuring students’ learning at the end of a course. Tests are useful
m diagnosis, prediction, selection, grading, guidance, self-correction, etc.
There is internal as well as external evaluation in most educational
institutions; both are useful tu arrive at an overall picture! Each one
has its own advantages and disadvantages. Some are given below:
Internal evaluation External evaluation

. Knows the programimne and the  Can take a fresh look at the
examinees well programine

2. Can’t be objective Can be objective

3. Part of the power structure and  Not a part of the power
internal politics structure

4 May not be trained in May be traine
evaluation procedures

5. Can interpret with familiarity

d in evaluation

ar w'ith the

May not be famili ‘
' 1e peopk

programme and tl

involved |
May cause anxie
participants

ty to the
6. Not much fear or anxiety; so
less threatening
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Types of tests o

1.2 e tests may be broadly classified int,, t WO types:
[anguage kills Testing knowledge of
Testing content
skills such as listening, spez?,king, Knowledge of |

ading, writing and sub-skills hT;erary technique
;ﬁih as comprehension, . history, social history, cultyre.
yocabulary, grammar, spelling, etc,
puuctuation, etc. .

Generally, at the higher levels kp
level skills are tested.

There are various kinds of tests: test
Measuring language competence in e
in speech-making or essay-writing,
tests, matching exercises, trye /fal
Subjective procedures are mgq
done by trained professionals; there ¢ e evaluation
even by experts in the field. For example, an essay or a p

recis can he
marked by three or four trained people; variations are bound to be found
n their evaluation. Objective tests can be marked by mac
answer-key that gives the right

iterary forms.
8, lit.erary

owledge is tested, and at the school

, 1N nterviews.
Multiple-choice
1ples of objectjve tests.

even if the evaluation is
an be variations in th

etc. i1s subjective,
Se items are exay
re impressioni.'stic,

There are tests that meas
wIiting and rece
be classified ace

ure productive abilities like speaking
plive abilities like liste

ording to the mode or

'ests; there can be bimodal tests like dict
after 1istening).

o 3 as pronunciation.
Tests can be based on language components such d: p;l onuncis ’1‘}
. . WS " ,,) _ )ll jr\.‘ f‘t(‘_ l(‘
spellmg and punctuation, grammar, compo.sltxc;u, v ((;. £ 3 e Th
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tme op o4 one level (phonology, grammar, Lo ot enten "
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e . in areas like inform ' P~ |
“ome important in areas . direct. A direct or pert Pt
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y. Direct tests are difficult to admunister; that ;o hy

aking abilit
or speaking oily sed.

i . ene .
indirect tests are g€ : examinee’s perforr
Non-referencing tests measure an p nance v,

reference to the perforn}ance of othe?s mtha f:;up) \h)ke gt
grades; criterion-referencing tests mea?ur; t eth _‘ Igu,lte S progy
towards a specific cbjective rc?ga,rdless 0 w(ya f 0 erb. 0; .for eXam
specifying a minimum SCOT€ like 35% or 40% for passing in a pap

eriterion-referencing. o |
Tests are also classified as follows: (a) aptitude tests (b) prOﬁCienCy

tests (c) achievement tests (d) diagnostic tests.

Aptitude tests give us guidelines to s}}ow if lea.r'ners have the ability
to learn a given subject. Aptitude tests in areas like music, Painting
scientific reasoning, mathematical ability, etc. can be constructed to see
f one has a tendency towards fine arts, science, language learning, etc.
They are difficult to construct and their validity and reliability are t,
be carefully evaluated since they provide the inputs for deciding one’s
future course of action in life. Aptitude tests are not much in use in India
but, in countries like the USA, they are widely used.

Proficiency tests measure the ability, for example, in English, to
undertake a particular programme or course. For instance, placement
tests are proficiency tests; they are, in a way, diagnostic, in the
sense they tell us whether a learner is ready to undertake a course
at a particular level, and the candidate's areas of strengths and
weaknesses. TOEFL (Testing of English as a Foreign Language) or
IELTS (International English Language Testing System) are proficiency
tests. Some institutions stream students on the basis of proficiency tests
and decide if a student can be placed in Stream A (i.e. above average),
Stream B (i.e. average), or Stream C (i.e. below average). In a way, tests
for admission to courses, jobs, etc. are of this t ype.

Achievernent lests, on the other hand, indicate the level of
achievement or the level of progress towards a specified goal. Most
examinations and tests conducted in schools and colleges are achievement
tests.

Diagnostic tests are useful in planning remedial activities because
they give the necessary inputs about the nature of the problem.

The categories mentioned above are not watertight compartments.
Teachers, generally, evaluate students in a number of ways-—homework
assignments, in-class exercises (oral as well as written), team activities,
weekly tests, projects, class participation, etc. In some institutions there
is internal assessment that carries weight up to 40 to 50 per cent of the
total marks. The final examination is based on the candidate’s written
performance.
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Characteristics of a test

Jevelop a propet test, one must be familiar with the important
to deve ,

ftesg,construction. Given below are some of the aspects of »
ts O

he purpose of a test (i.e. What is it supposed to do?)
£

knowledge of the examinees and their background
1, &

. the accuracy of measurement (i.e. its validity)

the suitability of the format and the familiarity of the examinees
with the test format (i.e. multiple-choice, cloze. etc.)

the nature of scoring and reporting

test economy (i.e. cost effectiveness)

test acceptability (i.e. suitable to the demands of the society, the
institution and individuals)

There are three important characteristics of a good test: they are
validity, reliability, and feasibility.

Validity means the test actually measures what it is intended to
measure; T eliability shows consistency and that the test will function
the same way each time it is administered with different exaninees;
feasibality inclades several factors like economy (not time-consuming
and not expensive with respect to development, administration, and
scoring), availability (i.e. easily available), acceptability (i.e. culturally
and socially acceptable), relevance, interpretability and applicability.

A reliable test must go through the following stages:

]

@

»

@

Identify the population (i.e. the target group)
Identify the objective or purpose

Prepare a pool of items

Do a pilot try-out

Do an item analysis

Check for the Dificulty Value (DV)

Check the Discriminatory Power (DP)
Administer the test

Give the test to a large population

Standardize the test
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On the basis of DP and DV, items are retained or deleted aftey the
: i i hose it

. of items in the test 1S 100, t ems that .
DV o e to be deleted. If, for example, 92, W

very easy and very difficult are t0 b€ € . . 0 ang
abo{re get the answer right for a given item, that is considered o, casy.

similarly, if 30% and below get the correct zajnsv\{er for an item, it Must bé
difficult. So, only items for which the scoring is between 31% apq 919,

can be included in the test pool. . '
DP: The discriminatory power of an item is calculated on the basis

of the top 25% and bottom 25% of the scores for an item. If ay item

does not discriminate properly, it is to be dropped.
Similarly, improper wording can cause a test to become unreliable

Instructions are an essential part of any test; instructions must be cleg;
precise and grammatically correct. In writing instructions, one mygt bé
concise; it is better to check them over as if the one who constructs
the text is the candidate to be tested; only then can the difficulties apq
problems be seen. Check the spelling. Instructions and sub-instructiong
are to be spaced out properly to avoid any resulting confusion,

It is also very essential to create a proper ‘climate’ for testing.
We can reduce the fear and anxiety of the students towards tests
and examinations, by developing a positive attitude; this can be done
by conducting more informal tests and short quizzes; teachers too
can reduce the excessive evaluation work by using informal testing
techniques. Informal oral evaluation, open-book tests, announcing a
battery of questions in advance, familiarizing students in objective t ype
questions, using short assignments at frequent intervals and other such
techniques can reduce the tension of the learners as well as the teachers
and promote a more healthy attitude towards tests.

Tests can be used to enhance learning; they are effective teaching
devices: By giving advance notice of the area to be covered in a test,
teachers can virtually ensure that the learning is done before hand. That
is why we can say that most of the teaching activities can be considered
testing instruments and most tests can be used for teaching.

trial run.

11.4 The question-bank

Making examinations more and more transpatrent is one way of reduc%ﬂg

examination-tension or what is popularly called ‘exam fever’; test-tension

is one of the main factors that affect a candidate’s performance in the

test or examination. . :
Some institutions use the ‘questiombank’ idea; they are different' wgy 3

of using the ‘bank or pool’ idea! The Union Public Service Cominissio”



on LYFET -
15 @
fessionals 10 different areas to contribute -diﬁ'er.er.lt test-items

ks PO (iuest.ion"bank; these items are carefully scrutinized, edited,

helr cording t0 thfz level of dxfﬁcnlty and type (ie. subjective,

> ve, etc-), and kept in the bank. Questx(?n paper-setters are invited
objec ke’d to select items from the questlon‘bank for a particular
and ?;ation conducted by the UPSC. Close monitoring helps the process
paper seinE . b

Another possible way 18 to have open question-bank examinations.
s & country like Indxaf wl‘xere there 1s enormous stu'dent enrollment
(ke the CBSE exammatlons,. Ix?termec_hat.e agd ﬂxgher Secondary
aminations in some Sta,t:es), it is pOSS{ble to invite questions from
ihe teachers of various subjfzcts (like English, Mathematics, Chemistry,
etc.); these question-banks (i.e. booklets) can be published by the CBSE,
[termediate Board, etc. The booklet may have about 5000 or 6000
questions of various types—mmltiple-choice, true/false, short answers,
etc.

The agency concerned (CBSE, Intermediate Board, etc.) can price
- these publications and sell them to the students. Since the number is
so enormous, the agencies can Tun the ‘question-banks’ on commercial
basis. Students can be told that questions will be asked only from
the question-banks. If students can prepare answers for about 5000
or 6000 questions in a particular subject, say English, the results will
be very effective. At the time of question paper setting, the random
selection method can be used and about 50 or 60 questions selected.
(If computers can be used for this purpose, random selection can be
done in no time.) This way of selecting questions will eliminate the
costly process of setting up two or three sets of question-papers and
all the secrecy that goes with it. At some stage, candidates can be
allowed to bring the question-bank booklet to the examination centre
and only the numbers of the questions communicated to them with a
proper networking of the computers. This practice will be_cost-eﬁ”ecmve,
transparent and comunercially self-financing for the agencies concerned.

Even individual educational institutions can set up their own Ib;"nk‘;
and use it for their own teaching and testing. At the regional leve

. - - i the questlon~bank concept.
universities and states can effectively use

0
it

11.5 Question types
Question papers that are easiest t

] i that €
Vice versa. Lissay-type questions t

octive tyPed
require more time to grade; ObJ:CC:Zd 4 a greater S
time to comstruct, can Dbe i::en chese t O extremes.
questions fall somewhere b€

most difficult to grade and
i few minutes

be made up 10 2
ol uestions, which take more
peed. Short-answer

o set are the
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Questions are often selected mostly xfx t:a;::: of ‘Cla.ss ‘Size, .
objective-type tests for large classesfoitezzl;i g t;)Olll)s mvolv%ng aiag
number of students; the' number‘ of stu ~lb ~t i € eXamjy, . 8¢
important factor in selecting q}lestxon t ﬁpeb ut the aims a.ng Obje()tj\,dll
of the syllabus and the educational goals are as l{nportaxltt if ot ol 8
as the number of students to be test:ed. This l_u?phes that _dlﬂ"&reng yr@‘
of questions, problems, and gquestions requiring analysjs inte *‘&tipes
and application, and long-answer questions wil] _have to fing & pl O.n
in a balanced question paper. A balanced test design must he brop ace
contextualized, integrative, interactive and pragmatic. erly

There are several t ypesof questions.

(a) ‘Limited response’ format where the response is limjteq lik
yes/no questions or the true/false format of asking the learge,

. - I‘ne
to do only one thing at a time. v

(b) The ‘Multiple~choice’ format (with four suggested
Care must be taken in setting multiple-choic
Distracters are the incorrect options but they are ¢
selected; they should not be too €asy or too vague,
in
Of the t wo toys, the ¢ hildc hose

T€Sponses) .

0 be Carefully
For exampl,,

(a) the less expensive
{(bj the one most expensive
{c) the least expensive
(d) the most expensive of them
there are very good distracters for the correct answer (a).
The other items are likely to distract the one taking the test.
Similarly, in a vocabulary test, for example, in
The little boy had a long day; he was feeling drowsy
for the word ‘drowsy’. lazy, sad, ezhausted are good distracters but
not stupid.
Multiple-choice items are easy to score but difficult to set.
(c) Simple completion format like filling in blanks or completing
incomplete sentences.

(d) Multiple-choice completion: Example:
Sahitya has been waiting here half an hour.
(i) during (i) for (iii) while (iv) since ]
. . : : s or evel
(e) Rearranging mixed items, maybe words, sentences
paragraphs
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il .
Jtching format: Matching items in Columyy A with the ones

f) The m B: matching halves (called ‘Photo-fit’)

in Column ' ’ | |

. Cloge procedures: A text in which every I'lt-h word is deleted ang
(8, ihe testee tries to restore the text by filling in the words, usig
hisl/her linguistic and textual knowledge and the knowledge of the

woT Id.

() Editing tests like precis writing, removing error
1

S or changing the
style or the mode of narration, etc.

(i) Dictation: Different variations of the traditional

dictation that was
used only as a spelling test.

(j) Short-answer questions

)
(k) Essay-type questions.
() Translation

)

(m) Information-transfer format: Texts are to be read carefully and the

information to be arranged in tables/chart, ete. or the reverse of
it. (i.e. from tables/charts into paragraphs)

(n) Communicative testing: Actual use of language in real-life settings
which are based on the needs of the learners.

11.6  Testing the four skills

In testing, as in teaching, it is useful to think in terms of the four
skills though in practice they are combined and integrated. Ease and
conveience in constructing and scoring have retained skill-based testin,

1g.
[ Testing receptive skills

A, Testing reading comprehension and vocabulary
Most textbooks have comprehension questions after a reading passage
and it g taken for granted that reading comprehension is the
easiest t, evaluate. However, as it was pointed out earlier (See
Ch.g), Comprehension takes place at various levels involving differ ent
Operations. Comprehension can be literal, analytical, "md m.jgrwmni
Analytical comprehension involves classification. “"‘lmg(?rm;a(“”‘L1{l,,l:.(.l
Selection; inferential comprehension, on tlnz:ﬁoth‘e.!' I il:::); ;:fv“}):
feasoning abilities which are more cox'x-;p]‘”‘:' ,(Oxnl‘)?z)lrin‘:).tiim. It can
referentia] based on the ability to recover f?a'n}a{ ::fm'z;“ organization
be local ur‘ global showing the ability to perceive G
of a given text. \
At the higher levels. ('Valuati‘o‘n or ('i,d;}(’
im:luded since it will test the ability to Jues
altributes, emotions. etc.

: 01 na i)t“‘
i il”i.l t“’l‘l['rl‘}!( ILJHA! 4 “\ v
- I l”th()] ‘34 ﬁtd‘(-(' 1ents,
" L i . i
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k, which has alreaq
from a textbook, ’ Y b
) takeﬁ the class, the teacher will be testin OEen

. .nd not comprehension. Seen passages do ant Provide 4 tzg
recollegttxon a rehension; unseen passages arg be»Fte? or testmg re&ding
of reading C(-)I?lpbecause the memory element is eliminated.
gozngzii};enfse:ts- Texts for comprehension should be  from aut

ele ETLS!

. from standard newspapers, magazin.eS, bOOk.S’ S The textg
sources d conform to the types of texts included in the syllabyg i
?elected »Sh((i)li si(;;lct texts simply because they are readily a"alilable‘ or
leSa;; zogfe(;d. A relatively difficult or complex text ihmﬂd be shortey than
a more straightforward one. The length of the text may vary from 5 b
100 words at the elementary level, 200 to 300 words at the Intermedit,
Jevel, and 400 to 600 words at the advanced Ieve}. 'Pa,ssages for scannip
may be longer; detailed reading can be _testesi using s.horter texts. S0, we
should be clear about the objectives of testing reading comprehensjoy
Texts dealing with a single idea or one theme are not suitable: it i better
to select passages with a series of events, a collection of facts, or different
options and attitudes. In addition, the selected passage should cover the
structures and words included in the syllabus.

Instructions and questions for testing comprehension should
simple English so that students understand them. It is better to
variety of questions and not questions that can be answered by
some words from the passage. Questions can be set accordi
length and nature of the text selected. Some examples are giv
sentence Comprehension: Multiple-
signs can be useful.

Smoking is injurious to health.

It means (a) Smoking is prohibited. (b) Smoking will harm the
smoker’s health. (c) It is better not to smoke. (d) Smoking will cause
injury.

Passage comprehension: Rearran
true/false questions, multiple-
questions, simple completion
sentences, fill-in-

When a pa§sage xd‘ i
used for intensive rea ing

hent,

be in
use a
copying
ng to the

en below,
choice paraphrases of even simple

ging exercises, yes/no type questions,
choice exercises, wh-questions, inferential
tests, combining sentences, joining split

the blank questions, information-transfer exercises,
questions on points of view, etc. can be asked. At a hi

that test the emotions and feelings expressed, the
suggestions, questions on the organization of the tex
intentions, etc. can be asked. (See also 9.2)

Gapped texts (i.e. cloze passages) can also be used for testing reading
comprehension; students cannot supply the missing words if they do
not understand what they read. The passage can be about a page in

gher level questions
ir implications and
t or on the author’s
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the four shalls

L vent YO ¢ went y-five delet?ons; the first and the last
abou — in full without deletions. The deletion of words

| § Tgst'ing
1 '

th .

< g given . ;
lel:f are hjandgm or by deliberate choice.
Zan .gulz’u",doze texts every fifth or seventh word is deleted.

n ‘pu;;zice’do L tests give a choice of three or four words and the
Muzltzglteiﬁ(w to select one that best fits the gap.
stud®
Je: : : - :

Exa‘rl\r:[ister’ he cried, ‘As | was—(sleeping, crawling, walking, flying) through

ye crowded market, a woman —({struck, pushed, kissed, came) against me
the _

and nearly fell.’ | | .
The test can be banked cloze in which all the words are shown, but

¢ of order, at the bottom of the passage; that 1s the word-bank from

2
’ n is made. For a passage of twenty blanks, the bank

which the selectio

may offer thirty words.
Scrambled sentences may be given and students asked to arrange

them in a proper order. This is commonly used in many competitive
examinations. '

Most reading tests involve some writing and the understanding of
words too; in a sense, they become a part of reading comprehension.

B. Testing listening comprehension

Except for listening to their teachers in the class, our learners of
English are neither exposed to any listening nor testing 'of listening
comprehension in the Indian context; but, in tests like the TOEFL
that is required for admission to universities in the USA, or in IELTS
(International English Language Testing System) required for admission
to universities in the UK, Australia, and New Zealand, listening
Folflprehension is tested. Tt is becoming more and more important even
n job selection, telephone interviews in areas like information technology
and management.

Generally, listening tests do involve re
®ven speaking. Yet, it is possible to tes
(2) discrimination of sounds, (b) recognizin
ad (c) overall comprehension.

As in the case of testing reading,
m.ind the length of the material, coverage
difficulty in testing listening. ctions about the following:

Listening can be done by giving

® ticking the correct option

ircli on
¢ circling the correct optl
g the correct /od¢

ading, writing and, sometimes,
t listening alone in terms of
g specific elements like words,

onstructor must keep in

test C
. enticity and the level of

auth

jnstru

1 unit
¢ underlinin




